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“Education is the great engine of personal development. It is through education that the daughter of a peasant can become a doctor, that the son of a mine worker can become the head of the mine, 
that a child of farm workers can become the president of a great nation. It is what we make out of what we have, not what we are given, that separates one person from another.” 

Nelson Mandela 

TOGETHER TOWARDS EXCELLENCE AMBITION AND INSPIRATION 

OUR VISION 

Our vision is to improve educational standards and increase aspirations for all by demanding excellence in all we do within our family of schools. 

We are striving to be an outstanding Trust, delivering a high quality education for each one of our students. At Loxford School Trust we aim to prepare young people for an ever-changing world that 
values self-confident, well-educated and enterprising people. 

Loxford School Trust is relentless in its approach on school improvement, valuing traditional standards in a technological environment. In recent Ofsted inspections all schools have been graded good 
or above. The Trust thrives on its exacting and uncompromising nature and its quest for success for all students. 

Loxford believes that everyone can succeed regardless of their prior backgrounds and that it will provide the widest opportunities through its extensive and broad curriculum to enable children to have 
the qualifications to access university if they wish. 

It is essential all the schools has outstanding achievement, behaviour, leadership and teaching at all times. There is no reason why any external factor should be a barrier for any child not to reach their 
full potential and reach their ultimate goals. All stakeholders are immersed in a success culture and a can do attitude. 

Within this environment of high aspirations, pupils progress is tracked constantly with clear interventions and strategies employed to raise achievement further.  We make a real impact on the lives of 
our students. 

Attendance is high and there is a strategic vision led through the school’s Development Plan to raise achievement even further.  Even though the Trust has raised many schools from special measures, 
it will not rest on its laurels.  There are further improvements and barriers yet to break.  Children know what is expected of them and know what they can expect of us.  We all live with the same Trust 
rule which is a simple but an effective tool – be in the right place, at the right time, doing the right thing. 

Underperformance of any child is monitored in partnership with parents and there is a highly focussed approach to raising standards at examination level.  The curriculum is relevant and stimulating 
which places children at the heart and soul of the lesson.  The staff within personalise the learning for students and guide them with clear targets to success. 

The Loxford School Trust focus on the quality of teaching and learning whilst using funding in innovative ways because of the greater freedoms and independence that Academies are granted.  The 
Loxford School Trust has been designed specifically to bring about transformation in areas of deprivation and low standards. It has proved that whatever the background of a child, children can succeed. 

Despite our past successes, we continue to seek new challenges and opportunities to help children fulfil their potential, both academically and socially, so that they leave us with the widest range of 
choices in a challenging society. Loxford is now an all through school. The Primary Phase is thriving. We want every child to feel part of the school community but our primary provision has its own 
personality, with specialist staff, separate buildings and dedicated play areas. The all through school allows students to make lifelong friendships and move smoothly from one phase to the next. 

We hope to bring this same calm, purposeful and friendly environment in our partnership within our other schools, yet ultimately our mission is to raise standards of attainment and achievement. 

All academies within the MAT are able to generate a positive financial outcome at the end of each financial year to deliver its aims through efficient, forward and effective curriculum led planning. 
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OUR VALUES 

The Loxford School Trust is characterised by its passionate and unrelenting drive to ensure that every one of its students makes extraordinary progress, achieves exceptional standards and realises his 
or her huge potential within schools where best practice is commonplace. The Trust is committed to developing the whole person so that young people know what they care about in life and what 
drives them; know their strengths and aspirations; know how to remain optimistic and bounce back from setbacks; know how to deal with their emotions; know what makes them happy and how to 
stay that way; know the importance of humour; know how to look after themselves and live healthy fulfilling lives and know how to support others and how they can contribute to making society a 
better place. The Trust will do this by offering them a first class education within each individual academy, and by offering outstanding enrichment opportunities which will offer them unique experiences 
and see them stand apart from others. 

WHAT ARE OUR NON-NEGOTIABLE EXPECTATIONS? 

 Total commitment to improving the life chances of pupils – high expectations and a total focus on PUPIL PERFORMANCE.

Commitment to the very highest pupil outcomes for our children, at all key-stages. Headteachers and senior teams that focus on pupils and their outcomes, with everything else as peripheral. 

 High quality and OUTSTANDING LEADERSHIP that is visible, has impact and action, and travels in the same direction.

Leadership sets the tone for any organisation, and our leaders will inspire, be visible, act as role models for other leaders and for pupils, and will be proactive and build high performing, unified 
teams. 

 POSITIVE RELATIONS, especially between staff, students and parents. Our immediate stakeholders need to feel that they are part of a supportive learning community.

Relationships set the tone for any organisation. All relations will be positive, we will seek to understand and inspire our pupils, parents and wider community in a way that outstanding organisations 
can and should do. 

 High quality staff, especially the STANDARD OF TEACHING delivered, with totally committed teachers.

Highly effective teachers, in the Classroom, through proactive, high quality recruitment and excellent CPD. 

 Always STRIVE TO IMPROVE and do things better. No complacency.

Our Academies will always strive to be outstanding for the communities they serve, there will be no excuses for under-performance. 

If the above points are followed, then we value individuality not conformity and simplicity not complexity. 

The Loxford School Trust will serve its schools and make sure the school can do things better than if it was alone. 
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CORE PRINCIPLES 

 Raising Standards & School Improvement

Our core purpose is to improve student outcomes and this is central to all we do. We have the highest expectations of student performance and we create a success culture in all our schools. 

 Our Vision, Values and Non-Negotiable Expectations

The Trust has a clear and compelling vision for the future. All stakeholders must be able to articulate what LST stands for – its moral purpose, values and objectives. There is a shared understanding 
of what it means to be part of The Loxford School Trust, including those elements that are non-negotiable. 

 The Role of the Centre

Our Trust will retain a clearly defined role for the central services team to improve the quality of teaching and learning and our supporting operations. Our central team makes best use of existing 
expertise in our schools, with a clear strategy for funding and developing the central team to meet future demand. 

 Growth Strategy

Our Trust has, and will continue to develop and improve upon, a defined strategy for growth. We will build capacity in advance of new schools joining our family of schools and we will prepare for 
the challenges posed by the different types of joiners – start-up, sponsored and converters – and the impact this will have on our leadership and governance. We will expand into schools where we 
can make a difference, and we will say ‘no’ when we cannot. 

 Quality Assurance and Data

Our Trust will continue to use a wide range of qualitative and quantitative data that enables us to examine the performance of individual schools and the Trust as a whole. We will then use this data 
to inform our judgements about the appropriate strategies for improvement. Strong systems for peer review are, and will continue to be, in place to support this work and collegiate support and 
challenge will remain at the core of the work that we do to ensure high quality outcomes. We will manage risks effectively and intervene swiftly and with impact where performance levels drop 
below expected standards. 

 Financial Strategy and Control

Our Trust has clear systems for ensuring financial probity. We budget effectively and have access to accurate management information. We use economies of scale effectively, achieving best value 
for top-sliced funds. We are active in pursuing new revenue streams that can benefit our MAT and the schools within our Trust – providing backroom or educational services.  

 Governance

Our Trust has a clear scheme of delegation that sets out the responsibilities of the various levels of governance (members, trustees, LGBs). Directors at all levels are clear about their responsibilities 
and have access to high quality information and training. 
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 Recruitment and Retention and Staff Development

Our Trust has a workforce strategy in place that seeks to recruit, retain and develop staff at all levels. We look to promote from within, and to deploy staff across the Trust in areas where they are 
most needed and can best develop professionally and we provide quality professional development and training. We value our staff and support their careers, with succession plans in place and we 
identify and nurture talent.  

 Leadership from the CEO and Senior Team

Our Trust is committed to outstanding leadership. Leadership will have impact, it will be visible, and it will ensure we all travel in the same direction. Leaders will ‘see it and sort it’ furnishing solutions, 
not excuses. Our strong, professional relationships will set the tone for our organisation, making sure that our Trust inspires its students, pupils, staff, parents and community. 

 Leadership of The Loxford School Trust

Our Trust is committed to the high quality delivery of Teaching School activity. It will be used as the main school improvement vehicle within the Trust and will provide support in key areas of school 
improvement within our Trust. We will provide outstanding initial teacher training to meet the demands of schools. 
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LOXFORD - TARGETS – SUMMER 2022 

PRIMARY 

EYFS 

Good Level of 
Development 

2017 2018 2019 2022 Target 

83% 76% 76% 78% 

Phonics 
2017 2018 2019 2022 Target 
83% 83% 71% 87% 

KEY STAGE 1 

2017 2018 2019 2022 Targets 

Reading 84% 77% 79% 80% 

Writing 69% 71% 69% 75% 

Maths 81% 81% 79% 81% 

KEY STAGE 2 

2018 
All 

At or above 

2019 
All 

At or above 

2022 Targets 
All 

At or above 

Reading 71 77 80 

Writing 79 83 85 
Maths 75 91 91 

GCSE TARGETS 

2018 
(%) 

2019 
(%) 

2020 
(%) 

2021 
(%) 

2022 
Target (%) 

5 Grade 7 to 9 with En and Ma 22 31 28 26.37 35 

5 Grade 5 to 9 with En and Ma 54 71 66 63.01 75 

5 Grade 4 to 9 with En and Ma 70 83 83 84.25 90 
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2020 % 27.24 41.72 35.52 85.11 87.50 91.49 24.52 39.53 34.72 34.15 19.67 24.14 25.00 32.14 18.75 35.29 50.00 32.62 31.82 24.49 44.67 32.81 15.63 15.49 100.00 N/A N/A 

2021 % 41.78 30.48 36.30 87.10 83.87 74.19 24.71 38.04 31.09 40.68 11.54 30.00 8.33 16.92 47.62 23.91 30.77 32.61 31.82 27.59 35.59 48.15 40.00 26.82 72.73 5.56 36.36 

Target 
% 

30 35 40 80 89 85 30 50 38 38 25 25 25 35 35 50 50 35 35 30 45 40 25 30 38 25 35 
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2020 % 85.86 88.62 85.52 100.00 100.00 100.00 78.06 91.47 94.44 88.62 90.16 89.66 100.00 82.14 81.25 88.24 100.00 88.65 88.64 81.63 94.67 90.63 78.13 86.28 100.00 N/A N/A 

2021 % 90.41 84.93 88.01 100.00 100.00 100.00 84.71 90.22 84.87 86.44 80.77 87.50 91.67 66.15 85.71 65.22 100.00 86.96 86.36 68.97 84.32 97.53 86.67 80.08 100.00 61.11 90.91 

Target 
% 

85 90 85 100 100 100 80 90 93 82 80 90 95 90 75 95 100 85 85 85 95 95 90 85 82 75 90 
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PROGRESS & ATTAINMENT 
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2020 1.06 0.93 0.98 1.16 1.10 0.94 1.12 1.19 5.83 11.90 11.30 17.40 17.75 5.39 5.53 5.77 

2021 0.91 0.93 1.04 0.86 0.86 0.86 0.78 1.23 5.73 12.10 11.41 16.59 17.23 5.33 5.40 5.85 

Target 1.25 1.00 1.00 1.00 1.20 1.00 1.00 1.00 6.00 12.50 12.00 18.00 18.50 6.00 6.00 6.00 

A Level Targets For Attainment – A* - C 

2019 % 2020 % 2021 % 2022 Target % 2019 % 2020 % 2021 % 2022 Target % 
Accounts 100.00 100.00 100.00 100.00 History 90.00 100.00 90.91 90.00 

Art & Design 88.89 100.00 N/A 100.00 Law 82.41 78.26 62.50 90.00 

Art & Design - Photography 100.00 100.00 N/A 100.00 Mathematics 68.75 90.91 88.41 75.00 
Biology 48.72 64.29 69.39 75.00 Mathematics Further 55.56 81.25 87.50 75.00 

Business 56.25 66.67 59.09 75.00 Media Studies 93.33 100.00 100.00 95.00 
Chemistry 72.92 76.74 77.78 80.00 Physics 58.33 87.50 75.00 70.00 

Computing 28.57 N/A 82.35 N/A Politics 54.55 76.92 76.19 70.00 
D&T Product Design 69.23 88.24 71.43 75.00 Psychology 63.33 76.19 68.89 70.00 

Economics 76.92 82.86 90.91 80.00 Religious Studies 54.55 56.25 80.00 70.00 

English Lang & Lit 83.33 85.71 100.00 85.00 Sociology 80.00 77.78 55.00 90.00 
English Literature 82.76 68.18 69.57 85.00 Spanish 100.00 100.00 N/A 100.00 

Geography 57.14 100.00 90.91 70.00 

Sixth Form 

2019 2020 2021 2022 Targets 
Number of A level entries 677 468 518 N/A 

QCA Points 33.99 35.99 34.64 35.00 
Number of A* – C Grades 538 469 403 N/A 

Progress A Level -0.15 0.34 0.14 0.00 

Progress Vocational 0.03 0.13 0.44 0.10 
Progress Resit English 100% 100% 100% 100% 

Progress Resit Maths 100% 100% 100% 100% 
Retention 100% 100% 100% 100% 
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PROGRESS AGAINST PREVIOUS INSPECTION 

Areas to Improve (Ofsted) 

Review the structure and resourcing of breaktimes in the primary phase to consider how well pupils play and interact together. 

Leaders demonstrate that they are taking into account the views of staff, pupils and parents when planning school improvements. 

KEY AREAS FOR WHOLE SCHOOL DEVELOPMENT 

1. To ensure that the GCSE Science results are comparable with the progress of English.

2. To further raise Key Stage 5 standards of attainment.

3. Further develop Leaders in Education through Teaching School

4. To further raise standards in Reading within the Primary Phase in all Year Groups.

5. To continue to raise standards so that all students meet Progress 8 Levels in 2020 and the Value Added is at least outstanding as in 2019.

6. Develop the capacity of staff at Loxford to support maintenance and expansion of the Trust.

7. To raise GLD Scores to above National Levels.

8. Increasing numbers of students who are at Greater Depth.

9. Reading in the Primary becomes a key focus in appraisals.

10. To raise outcomes in the Primary under the new Leadership Structure.

11. To develop new leaders in School particularly within the Primary.

12. Increase rates of progress in Reading in order to be well above national averages.

13. Increase rates of progress in phonics in Years 1 and 2 to ensure children are inline or above national averages.

14. Increase the percentage of good or better teaching and learning.

15. Develop middle leadership.
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Key Priority 1: QUALITY OF EDUCATION 
“Tell me and I forget, teach me and I may remember, involve me and I learn”  

Benjamin Franklin 

LEAD MEMBER OF STAFF TRUST LINK LINK TO SEF 

MRS. A. JOHNSON, HEADTEACHER/CEO 

FOCUS ACTION 
LEAD AND TIME 

SCALE 
EVALUATION 

Teacher subject knowledge and 
pupil expectations, engagement, 
motivation, challenge, progress, 
independence, assessment and 
next steps, marking, feedback 

SLT 

All Staff 

SLT 
CTL 

Headteacher 

SLT 
LP 

Headteacher 

SLT 
CTL 

SLT/CTL 

• In class training through team teaching and modelling of good practice for all 
NQTs in the ECF Framework and those requiring improvement

• Ensure all teaching is at least good.

• Curriculum Team Leaders lead and manage their departments well and are 
held accountable by Senior Line Managers which is evidenced through the 
Strategic and Operational Calendars.

• Working parties developing best practice and sharing across the school. 
Driving whole school improvement by linking subject areas through Lead 
Practitioners.

• Lead Practitioners and ECF developing outstanding teaching through 
coaching, mentoring and targeted twilights.

• Applications to the Upper Pay Scales are meticulously scrutinised to 
ensure that meritocracy prevails and appropriate support devised and 
given where necessary.

• Culture of sharing outstanding practice in existence across the school: peer to 
peer observations and curriculum meetings used to share outstanding practice.

• Support Plans evoked quickly for teachers below the Good threshold.

• Identifying weak practice with supportive structures in place.
SLT 
POR 
SLT 

 Teachers carefully plan to meet the differentiated needs of their pupils including
planning for misconceptions.

All Staff 

 Trust DIAL programme for NQTS to give ongoing professional development POR 
LP 
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 To develop and deepen teachers’ subject knowledge, including planning for
misconceptions, in order to improve the continuity & progression across the school
and the quality of teaching.

CTL 
All Staff 

 Teachers use questioning highly effectively and demonstrate an understanding of
the way pupils think about subject content.

All Staff 

 Teachers plan lessons very effectively, making maximum use of lesson time and
coordinating lesson resources well.

CTL 
All Staff 

 Post holders contribute significantly to the quality of teaching through:

o Observation

o Shared Planning
o Support

o Modelling

Resulting in clear feedback. 

CTL 
Post Holders 

 Meeting are focussed on teaching and learning and standardisation of assessment CTL 

 New members of staff are supported with DIAL and Mentoring Sessions to ensure
development of their teaching, learning and assessment.  The ECF Programme is
clear and relevant for the Trust.

POR 
LP 

CTL 

 The appraisal system at school revolves around observation focussed Teaching and
Learning, with clear targets.

ABA 
All Staff 

A Broad and Balanced Education is 
provided to all students. 

 The timetable represents all areas of the curriculum so that children experience a
breadth of education in core subjects in all Year Groups.

Headteacher 

 Setting arrangements to support SEND and is differentiated to meet the needs of
the children.

SENCO 
All Staff 

 Curriculum constructed to ensure high quality teaching SLT 
CTL 
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The Curriculum and Content is 
Broad and Balanced. 

 All subjects have equal value and SOW s that are clear and precise and cover a
range of issues.

CTL 

 SOW in place that provides challenge at all levels. CTL 

 Key Lines of Inquiry have clear interventions evidenced in Postholders SOC SLT 
ATL 
CTL 

Disadvantaged and SEND Children 
have a curriculum that reaches 
their ambition. 

 All students have full access to the curriculum through 3 – 19. All Staff 

 Provision Map shows clear routes for children with ECH Plans (EHCP). SENCO 

 Differentiation and challenge for all lessons for all learners All Staff 

 Teachers know their class and students’ groupings. All Staff 

Increase rates of progress in 
reading in order to be well above 
National Levels and improve on 
Reading lost during Covid-19. 

 Staff use assessment data to plan appropriate lessons and their marking informs
their planning.

All Staff 

 Guided Reading contributes significantly to student comprehension. All Staff 

Ensure children have literacy skills 
to access all areas of learning to 
become independent and lifelong 
learners 

AHT 
Middle Leaders 

AHT 
Class Teachers 

AHT 
SENCO 

Class Teachers 

AHT 
SENCO 

Class Teachers 

AHT 
Middle Leaders 

• Books used throughout the curriculum to support teaching e.g. science books, 
history fact books etc. More non-fiction books to used to support theme 
teaching.

• Reception children to follow the whole class reading sessions upon entry to 
school, focusing or retrieval and vocabulary skills first.

• SEN and disadvantaged pupils making slower progress in reading to receive 
booster reading sessions.

• SEN and disadvantaged pupils making slower progress in reading to have 
personalised vocabulary books where they are taught a words: spelling, meaning, 
synonyms of the word and to use in a sentence. (KS2)

• Provide further opportunities for comprehension skills to be developed though 
other areas of the curriculum e.g. science, history, geography, RE.

• Parent workshops on phonics, reading, vocabulary and oracy.
AHT 

Middle Leaders 
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 Teachers will model the correct use of Standard English to their class, through
speaking, listening, writing and reading.

Class Teachers 

 Staff correct children’s spoken language, modelling the correct use of standard
English in their response

All Staff 

 Teachers will provide talking cues and scaffolds within their lessons to support
children’s speaking and recording.

Class Teachers 

 Teachers use oracy speaking frames and scaffolds to plan for debating lessons
within across the curriculum.

Class Teachers 

 Speech and language interventions in place for identified pupils. SENCO 

 Continue to implement Closing the Word Gap strategies across the curriculum AHT 

 Opportunities for speaking & listening and oracy across the curriculum AHT 
Middle Leaders 

All Phases – Teachers present 
subject matter clearly, promoting 
appropriate discussion about the 
subject matter they are teaching. 

CTL 
Post Holders 

All Staff 

ATLs 

All Staff 

• Teachers improve their subject knowledge and specification knowledge 
through Curriculum Leaders and Postholders.

• Learning Walks by Year Leaders are fed to Senior Team Meetings with 
clear interventions in place where teaching is less than Good.

• All teachers will complete at least one peer observation per term of 
outstanding practice which will form part of their CPD and be evidenced through 
their Appraisal.

• Embed the line management structure across the school resulting in 
clear responsibilities and accountabilities with ethical leadership in middle 
leaders becoming evident post pandemic.

SLT 
ATL 
CTL 

 The outcomes of all meetings demonstrate that leaders at all levels are held to
account with clear actions from QA meetings.

SLT 
ATL 
CTL 

 Middle Leaders ensure that agendas have the training aspect for all their staff. ATL 
CTL 
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 Year Teams embed data planning within their tutor times and ensure that robust
intervention programmes are developed within those times.

ATL 
Tutors 

 CPD reflects the needs of the students resulting in improved outcomes. SLT 
CTL 

All Staff 

SLT 
ATL 
CTL 

ATL 
CTL 

SLT 
ATL 
CTL 

• Leaders ensure that target student groups make and exceed progress 
above national expectations.

• All Middle Leaders provide evidence of their Learning Walks, Work Checks 
and Moderation.

• Learning Walks are evidenced with clear interventions where student progress 
is at risk – Senior Leaders will act quickly to ensure that progress is made.

• All Middle Leaders have progress targets for the end of year and 
demonstrate through data that children are meeting or exceeding expected 
progress.

ATL 
CTL 

Teachers respond and adapt 
teaching, learning how to reteach 
without ‘Bubbles’. 

CTL 
All Staff 

SLT 
ATL 
CTL 

• Seating plans are in place in every subject and in every classroom and 
are monitored by Curriculum Leaders.

• Teaching groups are changed to meet the needs of learners and 
teachers’ strengths.

• Lead Practitioners are deployed to support vulnerable teachers and children. LP 

Content of lessons is designed to 
help learners to remember long 
term content. 

 Working parties are established in twilight and directed time sessions to share
good practice and a coaching model is put in place for teachers requiring
improvement.

SLT 
CTL 

 Teaching observations show that 100% of lessons are Good to Outstanding and if
below this the Curriculum Leader develops a support plan for the individual
member of staff.

SLT 
CTL 

Long term content will integrate 
into new knowledge within larger 
concepts. 

 Teachers make children aware of targets on a half-termly basis. All Staff 

 Schemes of Work are reviewed and adapted. CTL 
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Assessment is used to embed 
knowledge. 

 Curriculum  Leaders  will  meet  with  all  staff  in  their  areas  based  on  the
tracking  data  that  is submitted expecting clear expectations for progress.

TAN 
SLT 
CTL 

Teaching materials and teaching 
checks understanding and informs 
further teaching. 

 All departments have clear Homework Policies which are evidenced on the
school’s website and record of homework in student planners.

ATL 
CTL 

 Teachers encourage student learning via positive language that is used within
lessons and in student books. Children are valued.

All Staff 

All subjects are ambitious in their 
context which is coherently 
planned. 

 Senior Leaders complete joint lesson observations. SLT 

The curriculum is ambitious in their 
context which is coherently 
planned. 

 Presentation  of  books  is  exemplar  with  teachers  ensuring  that  children  use
all  the  pages and complete all the work.

SLT 
CTL 

All Staff 

 Teachers plan lessons in accordance with student needs where text-books are not
used as major parts of the lesson.

CTL 
All Staff 

 Text-books should not be used instead of teaching. All Staff 

The curriculum is sequenced 
towards sufficient knowledge for 
future learning and employment. 

 A robust quality assurance programme by the CTL to monitor the setting, marking
and impact of homework.

SLT 
CTL 

 Teaching is effective and supports most able and less able students to make
effective progress in line with all other students.

CTL 
All Staff 

Reading in all Years develops 
children’s confidence. 

 Primary Phase is placing homework in books for all children where previously it was
on-line.

Year Leaders 
All Staff 

 Planners are on all desks in all lessons. All Staff 

 Teachers  will  use  positive  language  to  students  at  all  times  using  the  positive
praise  system effectively.

All Staff 

 Evidence of key words and subject jargon is displayed in classrooms. All Staff 
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Children enjoy learning and 
resources match their knowledge. 

 Departments review resourcing and SOW. SLT 
CTL 

 Equipment is now used in practical lessons in subject specific rooms. SLT 
CTL 

Independent learning becomes a 
Key Focus in all classrooms. 

 Department work focuses on children developing autonomous ways of working.
This is evident in Learning Walks

SLT 
ATL 
CTL 

Children achieve well in all areas 
and this is shown in external data. 

 SOW in place that provides challenge at all levels. SLT 
CTL 

National Tests and Examinations 
are in line with the students trend 
and performance/ 

 SOW in place that provides challenge at all levels. SLT 
CTL 

We ensure that children are ready 
for their next stage of education. 

 Provision Map.

 Differentiation and challenge for all lessons for all learners All Staff 

 Targets set for all schools and departments with KLI (Key Lines of Inquiry) after
each Tracking cycle.

SLT 
ATL 
CTL 

Children gain qualifications that 
meet their interests. 

 Setting arrangements to support SEND. SENCO 

Learning becomes fun again and 
students can experience learning in 
all areas and departments of the 
school post Covid-19. 

All Staff 

Children catch up on their reading 
and read widely and often. 

Children develop fluency in all 
aspects of their education Post-
Covid. 
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Key Priority 2: BEHAVIOUR AND ATTITUDE 
“You must be the change you wish to see in the world.” 

Mahatma Gandhi 

LEAD MEMBER OF STAFF TRUST LINK LINK TO SEF 

MRS. A. JOHNSON, HEADTEACHER/CEO 

FOCUS ACTION 
LEAD AND TIME 

SCALE 
EVALUATION 

Behaviour in lessons and around 
the school, attendance and 
punctuality, attitudes towards 
others, safety, including e-safety 
are clearly part of the schools 
ethos. 

SDHT 
YCT 

Anti-Bullying Ambassadors 

SDHT 

SLT 
ATL 

CTL 

SDHT 
YCT 

YCT 

ATL 
YCT 

SLT 

SLT 
CTL 

• Children are happy to disclose any information about bullying and are in 
fact protective of their peers.

• The Code of Conduct is well embedded and understood by all students.

• SIMs behaviour and achievement letters are sent on a weekly basis only 
after approval by Headteacher.

• Safe-Rooming Timetables are issued by all departments within one week of 
each new term.

• Hotspots by Year Teams are adapted on a two-weekly basis.

• All low level and disruptive behaviour will be dealt with swiftly by the Year Teams.

• All data regarding SIMs from ATLs and Year Care Team will be sent to 
the Headteacher by Monday, 10.00am of the following week.

• Exclusions are reduced by 10%.

• Action taken by CTL for poor behaviours in subjects.

• Behaviour hotspots are identified, acted upon and reviewed. ATL 
CTL 
YCT 
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Student behaviour outside lessons 
is almost always excellent and 
there is pride in wearing the 
Loxford blazer. 

 A shared expectation of pupils behaviour around the school means that all staff are
responsible for behaviour around the school even if they are not in their class

All Staff 

 The  Pastoral  Support  Plans  will  be  monitored  effectively  so  students  behaviour
is  monitored effectively to meet the school’s standard.

SDHT 

 Good behaviour is promoted through assemblies and is monitored by the Year
Team.

ATL 
YCT 

 Uniform is worn at all times to the highest standards and Sixth Formers dress
follows the school’s business code.

YCT 

 Student behaviour outside school is commendable.

 No Year 12 student will be allowed out of school premises except at lunch times. DHT – KS5 
ATL 
YCT 

SDHT 
YCT 

SDHT 
CTL 

• Behaviour groups are established to modify student behaviour.

• Pledges and challenges embedded into the curriculum.

• Children respond positively to the school’s high expectations and behave well 
in class & around school. There is a positive ethos in and around school.

All Staff 

Year Leaders will be responsible for 
above 95% attendance in all Year 
Groups. 

 Working alongside the EWO our attendance is improving SDHT 
Attendance Officer 

 Weekly attendance awards and focus weeks encourage children to attend school YCT 
EWO 

 Regular meetings are held with parents for whom their child’s attendance is a
concern.

YCT 
EWO 

 Secure systems are in place to report children who are missing in education YCT 
EWO 

 The Year Care Team across all Key Stages and Year Groups has improved and
continues to challenge behaviour in lessons and around the school.

YCT 
EWO 
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 Attendance and punctuality is a significant strength across all Key Stages with
strong systems to ensure they remain high.

YCT 
EWO 

 Rewards and prizes established for areas. YCT 
EWO 

 Children with 100% attendance are recognised and celebrated in display boards
throughout the school by Year Teams.

YCT 
EWO 

 Year Teams model high standards of behaviour and attendance to their Year
Groups.

YCT 
EWO 

 Poor attendance is acted upon on a weekly basis. YCT 
EWO 

Students will earn positive 
behaviours through the Pastoral 
Care System. 

YCT 

SDHT 
ATL 
YCT 

All Staff 

YCT 

All Staff 

All Staff 

SDHT 

SDHT 
Admin Support 

• Behaviour support groups for early intervention and monitoring of pupils 
with challenging behaviour.

• There are no well-founded concerns expressed by parents or children 
around bullying. Concerns are followed up efficiently and dealt with 
effectively by the school.

• Staff including the SLT are approachable, therefore parents are able to discuss 
their concerns or worries safe in the knowledge that they will be addressed

• YCT speaks with parents, address behaviour concerns and support children 
with social difficulties as well as organising parental support workshops

• Children respond positively to the school’s high expectations and behave well 
in class & around school.

• Staff relationships with parents are positive.

• Strong pastoral and guidance systems.

• Parental questionnaire shows that over 93% of parents are happy with all 
aspects of the school.

• Interventions on poor and persistent attendance are dealt with on a weekly 
basis by Year Leaders, Attendance Officer and EWO.

SDHT 
ATL 
YCT 

Attendance Officer 
EWO 
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Students, parents and staff have 
positive attitudes to attendance 
and a no excuses culture around 
the structure of learning. 

 SLT monitor curriculum areas for behaviour. SLT 

 All staff use the SIMs Behaviour and Achievement system to monitor student
progress and student behaviour.

All Staff 

 Student achievement badges visible. ATL 

 Anti-Bullying Ambassadors and other organisations are at the forefront of year
group.

SDHT 
ATL 

Creating a school environment in 
which commonalities are identified 
and celebrated, difference is 
valued and nurtured, and bullying, 
harassment and violence are never 
tolerated. 

Head of School 

SLT 
Middle Leaders 

SLT 
Middle Leaders 

SLT 

Middle Leaders 
Class Teachers 

Middle Leaders 

Middle Leaders 
Class Teachers 

All Staff 

All Staff 

Class Teachers 

Head of School 
Middle Leaders 

• Race, Equality and Diversity project

• Pupil groups; Well-being ambassadors, pupil leadership team and play leaders

• Theme days; Race, Equality, diversity and Inclusion Day & Cultural Day

• Take part in anti-bullying week

• Ongoing online safety lessons

• Parental training for online safety

• During RE lessons, pupils will explore the similarities and differences between 
different religions and faiths

• All stakeholders are aware of the policies and apply these consistently

• Curriculum provides opportunities to teach children about diversity and 
discrimination

• Pupils are afforded the opportunities to explore their spiritual, moral, social and 
cultural development throughout the curriculum

• Begin to look at decolonising the curriculum

• Implement training for the Diana Award and work towards ‘Respect’ badge Head of School 
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 Create a guide written by children Head of School 

 Develop current resources so all children see positive representations of
themselves

Head of School 

 Develop Equity and Diversity in the school environment All Staff 

 Dare to Dream project allowing children to meet inspiring people from a range of
backgrounds and ethnicities, impacting their own personal aspirations.

Head of School 

 Exploring ways to celebrate the diversity of the local community, staff and
children

SLT 
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Key Priority 3: PERSONAL DEVELOPMENT 
"Don't walk behind me; I may not lead. 

Don't walk in front of me; I may not follow. 
Just walk beside me and be my friend." 

LEAD MEMBER OF STAFF TRUST LINK LINK TO SEF 

MRS. A. JOHNSON, HEADTEACHER/CEO 

FOCUS ACTION 
LEAD AND TIME 

SCALE 
EVALUATION 

Assemblies will establish a strong 
year ethos of achievement, success 
and excellent behaviours. 

DHT Key Stage 
ATL 

DHT (JRI) 

• All assemblies will be planned by Achievement Team Leaders with evaluations 
on effectiveness by Senior Leaders.

• The assembly’s rota shows the identification of celebrations which are 
identified and visible within the school life.

• Assemblies are prepared in full by ATLs and given to Senior Line Manager 
for approval.

DHT Key Stage 
ATL 

The SMSC programme will be 
audited in all lessons to ensure that 
British Values are all encompassing 
throughout the school day. 

 Thought for the Week is discussed in Tutor Time. ATL 
Tutors 

 Extra-curricular activities in all subject areas are the focus across the school and
meet the needs of the children.

CTL 

The Pastoral system will be a key 
driver in a readiness for learning in 
all classrooms across the school. 

 Students’ equipment is checked on a weekly basis. ATL 
Tutors 

 Diaries are signed by all parties on a weekly basis. DHT Key Stage 
ATL 
YCT 

 The right place, the right time, doing the right thing. All Staff 

 Punctuality to lessons including Sixth Form is monitored and actions by
Achievement Team Leaders and Year Care Team is swift.

ATL 
CTL 
YCT 

 At least 100 parents respond to Parent Questionnaire with all areas having 75%
approval rating.
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 Achievement Team Leaders organise and deliver behaviour management CPD in
meetings.

ATL 

The Year Team will plan 
interventions across all subjects to 
enable children to progress in 
subject areas and be successful. 

 Students will have their pledges reviewed by Year Care Team members on a weekly
basis.

SDHT 
YCT 

 Year Teams conduct daily Learning Walks monitoring and recording student
attitudes to learning and learning levels.

ATL 
YCT 

 Student support plans are addressed in a timely manner from the SEND
Department.

Director of SEND 
SENCO 

Clear care, guidance and support 
will be issued to all vulnerable 
students through SEN and the Year 
System. 

ATL 
CTL 

Director of SEND 
SENCO 

AHT (JMY) 

AHT (JMY) 

AHT (JMY) 

• Interventions  are  planned  to  ensure  that  students  on  Pupil  Premium  match 
or  exceed  their expected progress.

• SEND Provision Map is provided and given to Headteacher within a month.

• Looked after children are identified and progress is monitored as well as well-being 
and safety.

• The child protection team ensure that all vulnerable students are monitored.

• The single central register is up to date, accurate and meets the statutory 
requirements.

• Tracking is used to ensure that all children on Free School Meals (FSM6) are 
meeting expected or above standards.

DHT Key Stage 
AHT (TAN) 

ATL 

It is the responsibility of all staff to 
safeguard children in their practices 
across the school. 

 All staff are trained in safeguarding and follow robustly the school’s procedures. AHT (JMY) 
LNE 

 Governors monitor safeguarding procedures. AHT (JMY) 
LNE 

 All key staff are trained in safer recruitment. AHT (JMY) 
LNE 
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The Year Team will track all 
students through the schools 
robust assessment systems to 
ensure that any student dipping 
strives to get good or better grades. 

 All registers are taken within 10 minutes of the start of lessons by all staff. All Staff 

 All parental communications are logged on the school’s SIMs system and all paper
records are filed in accordance with the school policy.

ATL 
YCT 

All Staff 

 All staff use the SIMs Behaviour and Achievement system to monitor student
progress and student behaviour.

ATL 
YCT 

All Staff 

 All data regarding SIMs from ATLs and Year Care Team will be sent to the
Headteacher by Monday, 10.00am of the following week.

DHT Key Stage 
ATL 
YCT 

 Parental Surgery – after tracking. SLT 
ATL 
YCT 

SENCO 
ATL 

DHT Key Stage 
ATL 
YCT 

Tutors 
Admins Support 

• Early Warning Meetings.

• Parents Progress Evening

• All Year Leaders monitor SIMs on a weekly, monthly, termly and yearly 
basis identifying trends and acting upon them appropriately.

• All tutor time registers will be accurate and completed before the lesson change.

• Parents are involved in their child’s life with communication being a clear 
priority.

• Parental surveys are issued and outcomes analysed for actions by the 
Headteacher.

• Year Teams will meet with dipping students on a regular basis ensuring 
that parental contact is maintained.

DHT Key Stage 
ATL 
YCT 
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The Pastoral Programme will 
robustly tackle the Prevent Agenda 
and reinforce strong British Values. 

 Prevent training is embedded for all staff and vulnerable students are identified
quickly so effective action is taken.

AHT (JMY) 
LNE 

 Friday Prayers are monitored by a Senior Line Manager to ensure that it meets
school expectations.

SDHT 
ARE (Ma) 

 British Values are clearly evident in a programme of SMSC established throughout
the school year.

DHT (JRI) 
JNE (Gg) 

COM (En) 

Children will now lead through the 
Student’s Council and the 
Monitoring System to enhance 
their own leadership skills. 

 Establish a student council framework across the school. DHT (JRI) 
JNE (Gg) 

COM (En) 

 Appoint students to arrange leadership roles across all Year Groups. SDHT 
DHT Key Stage 

ATL 

SDHT 
DHT Key Stage 

ATL 

• Give student leaders specific responsibilities to promote a positive ethos 
and culture.

• Ensure that the Student Council is robust and key to school policy making 
and concerns are dealt with in a timely manner.

JNE (Gg) 
COM (En) 

Children are empowered, have 
self-belief, know that their 
opinions matter 

Head of School 
Class Teachers 

AHT 

Class Teachers 

All Staff 

• Children know that they can influence events in the local and global 
community. This is evident through pupil-voice and the curriculum they are 
taught

• Well-being ambassadors effectively support pupils around the school

• All years to run a social action campaign linked to the curriculum

• Pupils behave with consistently high levels of respect for others. On the rare 
occasions this does not happen staff support pupils to understand the impact 
of their behaviour and strategies to use within the future

• Social action campaign organisation heavily involves children, allowing them to 
engage on a personal and emotional level, empowering them to make 
difference in the local and global community.

Class Teachers 
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Class Teachers 

Class Teachers 

Class Teachers 

Class Teachers 

Head of School 
Class Teachers 

Head of School 
SLT 

Head of School 
SLT 

Head of School 
SLT 

Middle Leaders 

All Staff 

Head of School 
SLT 

• Research in lessons allow children to develop their knowledge of social and 
environmental issues resulting in projects being more meaningful

• Consideration of how to develop children’s empathy through visits/experiences 
or through fictional characters that help children understand what it is like to be 
affected by the issue.

• Social action benefits children through the knowledge, skills and real life 
experiences they gain.

• Children experiences of social action projects positively impact on their character, 
sense of well-being, employability and academic results

• Social action campaigns have a tangible outcome

• Social actions are celebrated allowing children to see the impact they have had 
through their project.

• Children have the opportunity to share their opinions on learning that takes place 
in the classroom knowing their voices are heard

• Pupil Teams enrich opportunities for pupil voice and the sharing of this with other 
stakeholders

• Language development in early years is a focus so children are able to share their 
opinions thoughts and feelings confidently

• Children with English as an Additional Language (EAL) are effectively supported to 
allow them to communicate on entry and to develop their spoken English skills.

• Opportunities for children to share their projects, learning and opinions in 
assemblies for stakeholders resulting in increased confidence and development of 
oracy skills.

• Pupil Teams are given opportunities to speak with visitors, showing them around 
the school empowering them and helping them to develop in their leadership role

Head of School 
SLT 
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Key Priority 4: LEADERSHIP AND MANAGEMENT 
“I measure my own success as a leader by how well the people who work for me succeed.” 

Maria Shi 

LEAD MEMBER OF STAFF TRUST LINK LINK TO SEF 
MRS. A. JOHNSON, HEADTEACHER/CEO 

FOCUS ACTION 
LEAD AND TIME 

SCALE 
EVALUATION 

Pursue excellence, governance, 
improve teaching and learning, 
sustain improvement, promote 
literacy. Performance Management, 
safeguarding, curriculum, 
partnerships, engagement of parents. 

SLT 

ATL 
CTL 

SLT 
ATL 
CTL 

All Staff 

ATL 
CTL 

Headteacher 

SLT 

All Staff 

• Schedule quality assurance meetings between Senior Line Manager and 
Department Leads weekly, holding Leaders to account.

• All Middle Leaders provide evidence of their Learning Walks, Work Checks and 
Moderation.

• Learning Walks are evidenced with clear interventions where student progress 
is at risk – Senior Leaders will act quickly to ensure that progress is made.

• All staff have the responsibility to ensure they familiarise themselves with all 
school policies

• Middle Leaders evidence that all staff are teaching according to the Schemes of 
Work.

• The staffing and leadership structure meets the needs of the new revised 
curriculums.

• Senior Leaders are visible throughout the school day to support their subject 
areas and the school’s ethos.

• All parental communications are logged on the school’s SIMs system and all 
paper records are filed in accordance with the school policy.

• Parental surveys are issued and outcomes analysed for actions by the 
Headteacher.

Admin Support 

Establish high quality distributed 
leadership at every level of the school 
and build a common commitment to 
the vision of high standards. 

 Year Teams embed data planning within their tutor times and ensure that
robust intervention programmes are developed within those times.

ATL 

https://beleaderly.com/emerging-leader-spotlight-maria-shi/
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A clear Induction Programme for new 
and existing staff including staff in 
leadership positions is in place. 

 Curriculum Leaders ensure that all staff have subject specifications and follow
examining bodies advice.

CTL 

 Middle Leaders identify any teacher who is falling below the teaching standards
and put in place a support plan so that children may progress.

ATL 
CTL 

Twilight sessions are planned 
appropriately to meet staff needs 
demonstrating excellence. 

 CPD reflects the needs of the students resulting in improved outcomes. CTL 

Leaders ensure that staff plan 
appropriately for student needs at all 
Key Stages. 

SLT 
ATL 
CTL 

• Leaders ensure that target student groups make and exceed progress above 
national expectations.

• All leaders monitor student progress data to identify teachers causing concern 
in the Appraisal process.

SLT 
ATL 
CTL 

Team Meetings have agendas which 
relate to teaching and learning, 
moderation and joint planning to 
improve outcomes for students. 

 Evaluate the outcomes of all meetings to demonstrate that leaders at all levels
are held to account.

SLT 
ATL 
CTL 

Post Holders 

 Middle Leaders ensure that agendas have the training aspect for all their staff. SLT 
ATL 
CTL 

Post Holders 

 All Schemes of Work meet the examination boards standards at Key Stage 4 SLT 
ATL 
CTL 

Post Holders 

 The Year Care Team and SLT use their time productively including tutor time to
ensure that children gain adequate provision.

SLT 
ATL 
CTL 

Post Holders 

 Middle Leaders ensure that PPA is used appropriately. SLT 
ATL 
CTL 

Post Holders 
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 All Middle Leaders who are not tutors will provide evidence of how they use the
tutor time to raise student progress.

SLT 
ATL 
CTL 

Post Holders 

Short, middle and long term plans 
are monitored by Senior Leaders of 
their Middle Leaders. 

SLT 

CTL 

CTL 

Headteacher 

• Senior Leaders meet regularly with Middle Leaders to ensure that any gaps in 
student progress are filled.

• Interventions are adapted according to student needs by Middle Leaders.

• Curriculum Leaders take responsibility for examination outcomes and act upon 
moderation advice.

• Headteacher meets with all Curriculum Leaders setting clear progress targets in 
all subjects.

• All Leaders in the school promote the school’s culture, ethos and expectations 
in school and out of school.

All Staff 

The Academy Committee holds to 
account Headteacher and monitoring 
the progress against the strategic 
plan. 

Headteacher 
Academy Committee 

Headteacher 
Academy Committee 

Headteacher 
Academy Committee 

Headteacher 
Academy Committee 

• Academy Board Agendas

• The Academy Committee to regularly monitor progress against the strategic 
plan and hold Leaders to account.

• Academy Committee minutes reflect appropriate challenge of the school’s 
leadership.

• Headteacher feeds back all examination results and information to the 
Academy Committee and is held responsible for performance.

• Headteacher reports all examination results and impact of improvement 
strategies to the Academy Committee and is held accountable for performance.

Headteacher 
Academy Committee 

All Middle Leaders create teams 
where staff are trained to become 
leaders by leading on agenda items. 

ATL 
CTL 

Middle Leaders to develop a strategic 
overview of the school  

 Effective assessment procedures are in place across all areas of the curriculum
and are used to monitor, set targets and plan subsequent lessons in order to
secure pupils progress

Head of School 
SLT 
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 Middle Leaders support teachers in acquiring secure subject knowledge for
the subjects they lead

Head of School 
SLT 

 Middle Leaders regularly monitor teaching and learning to ensure subject
matter is presented clearly and promote appropriate discussions about
subject matter being taught

Head of School 
SLT 

 Common misconceptions are identified in the subjects they lead and
strategies are shared to address these within lessons

Middle Leaders 

 Feedback is clear and direct within lessons and in children’s books All Staff 

 Teachers are adapting lessons and planning based on assessments,
misconceptions and feedback

Class Teachers 

 Teachers have identified on planning where new learning is building upon
previous learning (pop-backs) in order to integrate new knowledge into larger
ideas

Class Teachers 

 Long-term and medium-term planning shows clear progression of skills and
knowledge in order for children to remember long term the content they have
been taught and to integrate new knowledge into larger ideas

Class Teachers 

 Gaps in knowledge are addressed as a result of the pandemic Head of School 
SLT 

Class Teachers 

 Middle leaders ensure effective differentiation and challenge for all pupils Middle Leaders 
Class Teachers 

 The schools curriculum Intent is planned for Head of School 
SLT 

Class Teachers 

 Middle leaders ensure high expectations of pupils as shown through their
learning behaviour and the work they produce

Head of School 
SLT 

Middle Leaders 

 Pupil voice and book monitoring shows that children have developed a
detailed knowledge and skills across the curriculum

Head of School 
SLT 

Class Teachers 
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 Middle Leaders identify training that teachers require from their monitoring
and organise focused and highly effective professional development that
builds up over time. This includes teachers subject, pedagogical and
pedagogical content knowledge

Middle Leaders 

 Regular professional discussions take place to ensure that any issues are
identified and effectively addressed

All Staff 

 Leaders ensure that all policies and practices of the school are implemented Head of School 
SLT 

 Middle leaders have a clear and ambitious vision for their areas of
responsibility and that this translates to high-quality education to all pupils

Head of School 
SLT 

 Leaders are proactive in developing their areas of responsibility and providing
appropriate support, including: planning, marking, modelled and team teaching

Head of School 
SLT 

All Leaders can produce evidence of 
moderation of marking across all Key 
Stages following the schools Marking 
Policy. 

 All Middle Leaders have progress targets for the end of year and demonstrate
through data that children are meeting or exceeding expected progress.

CTL 

ATL 
CTL 

SLT 
ATL 
CTL 

CTL 

• Middle Leaders can evidence that homework is set in line with school 
and department policy.

• Middle Leaders and SLM revise the timetable and plan interventions at 
each tracking period to ensure examination outcomes.

• Moderation of all student work is clearly in every agenda at curriculum level.

• The Marking Policy is evident on a monthly basis by all Middle Leaders.  This 
will be through QA Meetings.

AHT (TAN) 
SLT 
CTL 

Post Holders 

 Middle Leaders ensure that all staff in their area are confident in the use of
assessment data to inform their planning and marking.

CTL 

 Teachers use their non-contact periods to mark and teach in lessons. All Staff 
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Interventions are planned after 
moderation and assessment data by 
all Middle Leaders. 

 Year Meetings have a clear focus on achievement with data shared at
interventions completed in tutor time.

ATL 

 Senior Leaders ensure that all data is available for staff to access in school
systems.

SLT 

 Middle Leaders give accurate judgements of currently teaching provision
through paired observation, analysis of data and work checks in the first half-
term for all staff.

CTL 

Appraisal is used thoughtfully and 
staff challenge themselves to ensure 
students success. 

 Embed the line management structure across the school resulting in clear
responsibilities and accountabilities.

SLT 

It is the responsibility of all staff to 
safeguard children in their practices 
across the school 

 All Year and Curriculum Teams work together in a state of harmony. SLT 
ATL 
CTL 

 All staff are trained in safeguarding and follow robustly the school’s procedures. AHT (JMY) 
LNE 

 Academy Committee Members monitor safeguarding procedures Headteacher 
Academy Committee 
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Key Priority 5: EARLY YEARS 
"Don't walk behind me; I may not lead. 

Don't walk in front of me; I may not follow. 
Just walk beside me and be my friend." 

LEAD MEMBER OF STAFF TRUST LINK LINK TO SEF 

MRS A. JOHNSON OBE 

FOCUS ACTION LEAD AND TIME SCALE EVALUATION 

Leaders adopt or construct a 
curriculum that is ambitious and 
designed to give children, particularly 
the most disadvantaged, the 
knowledge, self-belief and cultural 
capital they need to succeed in life. 

Head of School 

Head of School 

All Staff 

All Staff 

All Staff 

Head of School 
SLT 

All Staff 

• Training for all staff on the new EYFS framework

• SLT to support EYFS staff in developing an ambitious and holistic curriculum

• Views and interests of all children used when creating an ambitious curriculum 
therefore planning is flexible and driven by these interests.

• The curriculum is planned to help every child develop their language.

• Experiences are planned to allow children to develop their understanding of the 
local and global community.

• Visitors and trips enrich the learning taking place in school.

• Weekly meetings with EYFS team allow reflection and adaptation of curriculum 
and plans to meet the needs of all children and secure progress.

• The environment allows children opportunities to invent their own play and has 
places for children and adults to talk.

All Staff 

The curriculum is coherently planned 
and sequenced. It builds on what 
children know and can do, towards 
cumulatively sufficient knowledge 
and skills for their future learning. 

 Long term and medium term planning builds on previous knowledge and is
ambitious

Head of School 
SLT 

Class Teachers 

 Ongoing assessments to inform future planning All Staff 

 Baseline assessments carried out in the first 6 weeks of children starting
Reception to inform planning

Class Teachers 

 Phonics and reading skills taught throughout the curriculum in order for
children to have the skills to access all future learning

All Staff 
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All Staff 

Head of School 
SLT 

All Staff 

All Staff 

All Staff 

Class Teachers 

Head of School 
SLT 

Head of School 
Class Teachers 

• Adults model high expectations of language & learning through modelling and 
guided learning as well as direct teaching.

• Adults know the ELG, understanding that all children should have gained them 
by the end of the reception year

• Weekly meetings with EYFS team allow reflection and adaptation of 
curriculum and plans to meet the needs of all children and secure progress.

• Staff use assessment to identify what children can do and what they know, 
using this to plan for progression

• All staff understand ways to assess (observing, talking) and highlight any SEND 
concerns early so extra help is given.

• Open and respectful partnerships with parents allow information to be shared 
about children, positively impacting their progress.

• Parents/carers are confident in ways to, talk, play and read with their children.

• Adults ensure curriculum has strong foundation for children’s development in 
the three prime areas.

• Adults ensure the curriculum is broad and include the specific areas of 
learning with opportunities to strengthen and apply the prime areas.

Head of School 
Class Teachers 

There is a sharp focus on ensuring 
that children acquire a wide 
vocabulary, communicate effectively 
and, in Reception, secure a 
knowledge of phonics, which gives 
them the foundations for future 
learning, especially in preparation for 
them to become confident and fluent 
readers. 

 Phonics taught daily and reinforced throughout all areas of learning Class Teachers 

 Children read phonic books that  matched to their stage of learning Class Teachers 

 All staff model the correct use of spoken and written language All Staff 

 Staff correct children’s spoken and written language where necessary All Staff 

 Ambitious vocabulary is displayed throughout the EYFS setting and is used in
discussions with children

Class Teachers 

 Reading skills are introduced when children are ready Class Teachers 

 Planning identifies new vocabulary Class Teachers 
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 The teaching of reading starts as soon as children start school, this includes
engaging with books read by adults and taking part in discussions round a book

Class Teachers 

 Spoken language runs throughout the curriculum across all 7 areas of learning. Class Teachers 

 Adults rephrase and extend what children say. All Staff 

 Adults provide good models of accurate grammar helping to articulate ideas in
well-formed sentences.

All Staff 

 Adults ask open and closed questions and answer children’s questions
explaining why things have happened. Adults make links to current and past
events.

All Staff 

 Children are taught when to listen and know what good listening looks like. All Staff 

The school’s approach to teaching 
early reading and synthetic phonics is 
systematic and ensures that all 
children learn to read words and 
simple sentences accurately by the 
end of Reception. 

All Staff 

All Staff 

All Staff 

Class Teachers 

Class Teachers 

All Staff 

All Staff 

All Staff 

All Staff 

All Staff 

• Phonics sessions daily for all children

• Phonics sets where appropriate

• Additional phonics for children identified as requiring accelerated progress

• Children read phonic books that  matched to their stage of learning

• High frequency words and red words are taught to children, placed on display 
and referred to where appropriate

• Daily letter and word formation

• By the end of reception children take part in phonics sessions of an hour a day 
to consolidate previous learning

• Dictation is a vital part of phonics lessons and gives children the opportunity to 
practise and apply their spelling.

• Phonics is taught in a quiet space allowing children to hear clearly and pay 
attention.

• Resources for children to refer to in phonics are easily accessible to the children 
and the environment is not overly decorated undermining children’s ability to 
concentrate.

• Phonics session are adapted to meet needs of children with SEND ensuring 
progress for all learners

Class Teachers 
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 Children have the opportunity to practice reading every day All Staff 

The school has the same academic 
ambitions for almost all children. For 
children with particular needs, such 
as those with SEND, their curriculum 
is designed to be ambitious and to 
meet their needs 

All Staff 

Class Teachers 

Class Teachers 

Head of School 
SLT 

Class Teachers 

Class Teachers 

Class Teachers 

• Ongoing assessments to ensure all children are making expected progress

• Where children are not making the expected progress appropriate 
interventions are in place to accelerate progress

• The curriculum is adapted to meet the needs of all children including those 
with SEND

• Parental involvement, including training sessions and meetings, in order to 
ensure all children achieve highly

• Personalisation of curriculum based on children interests and needs

• Staff consider the individual needs of children in weekly meetings and plan for 
these in all areas of the curriculum

• Adults ensure the curriculum has strong foundation for children’s development 
in the three prime areas.

• Adults ensure the curriculum is broad and include the specific areas of learning 
with opportunities to strengthen and apply the prime areas.

Class Teachers 

 Early identification of any concerns in prime areas. Communication with
parents and professionals (where appropriate) to agree how to support child.

All Staff 

 Opportunities to develop children’s home language and plan for sufficient
opportunities for children to learn English.

Class Teachers 

Children benefit from meaningful 
learning across the curriculum. 

 Defined areas within the EYFS setting Head of School 
Class Teachers 

 Meaningful links within each of the areas based on current areas of learning Head of School 
Class Teachers 

 Staff training on how to bring cross curricula learning in to all areas of the EYFS
setting

Head of School 

 Links identified within planning, allowing flexibility based on children’s interests
and natural curiosity.

Class Teachers 
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 Weekly meetings with EYFS team allow reflection and adaptation of curriculum
and plans to meet the needs of all children and secure progress.

All Staff 

 Children are given experiences that increase their knowledge and sense of the
world around them including visiting parks and meeting important members of
society e.g police, nurses etc

Class Teachers 

 Spoken language runs throughout the curriculum across all 7 areas of learning. Class Teachers 

Staff are knowledgeable about the 
areas of learning they teach. They 
manage the EYFS curriculum and 
pedagogy in relation to the learning 
needs of their children. Staff are 
expert in teaching systematic, 
synthetic phonics and ensure that 
children practise their reading from 
books that match their phonics 
knowledge. 

SLT 

SLT 

SLT 

Class Teachers 

All Staff 

All Staff 

• Planned CPD sessions based on EYFS staff knowledge including pedagogy

• Opportunities for staff to see good practice in school and in other settings

• Team and modelled teaching sessions especially in phonics

• Ongoing assessment of phonics

• Children read phonic books that  matched to their stage of learning

• Children are read with throughout the week and records kept

• Children who do not read regularly at home are read with more frequently at 
school

All Staff 

Staff present information clearly to 
children, promoting appropriate 
discussion about the subject matter 
being taught. They communicate well 
to check children’s understanding, 
identify misconceptions and provide 
clear explanations to improve their 
learning. In so doing, they respond 
and adapt their teaching as 
necessary. 

Class Teachers 

Class Teachers 

Class Teachers 

SLT 

All Staff 

All Staff 

• Use of pictorial and concrete resources in order to support children’s 
understanding

• EYFS environment reflects the current learning in order to support pupils in 
their independence. This includes working walls and ambitious vocabulary

• Information presented reflects the local context of the school including those 
children who are new to English

• Training for staff in how to engage children in appropriate discussions

• Promoting opportunities for oracy throughout the curriculum

• Staff identify and address misconceptions from the discussions they have with 
children

• Ongoing assessments identify if misconceptions have been successfully 
addressed

All Staff 
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 The curriculum is adapted following discussions with children and identification
of misconceptions

All Staff 

Staff read to children in a way that 
excites and engages them, 
introducing new ideas, concepts and 
vocabulary. 

Class Teachers 

Class Teachers 

Class Teachers 

All Staff 

All Staff 

Class Teachers 

All Staff 

• Book based curriculum

• Books are chosen based on the needs of children, their interests, the ambitious 
vocabulary they promote and the links to the curriculum

• Staff immerse themselves and the children in the books they read to engage 
and excite the children

• Frequent reading of stories, non-fiction, rhymes and poems provide children 
with opportunities to learn, apply and embed new words in a range of contexts.

• Adults converse and question children considerately allowing them to become 
more comfortable using a wide range of vocabulary and language structures.

• Opportunities for role play allow children to practise using language, new ideas 
and concepts.

• New language is used repeatedly throughout the week and reviewed in 
different contexts

• Language comprehension is developed through stories, discussions and whole 
class reading sessions.

All Staff 

 Stories are repeated allowing children to deepen their familiarity and emotional
engagement.

Class Teachers 

 Book corners capture children’s imaginations and include engaging and
relevant books taking in to account children’s interests.

Class Teachers 

 Children have access to books that have recently been read to them. Book
Corners are not overwhelming but include a smaller stock of good quality
books.

Class Teachers 

Staff are knowledgeable about the 
teaching of early mathematics. They 
ensure that children have sufficient 
practice to be confident in using and 
understanding numbers. The 
mathematics curriculum provides a 
strong basis for more complex 

 Planned CPD sessions based on EYFS staff knowledge including pedagogy in
teaching of early mathematics

SLT 

 Opportunities for staff to see good practice in school and in other settings SLT 

 Team and modelled teaching sessions SLT 
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learning later on. Over the EYFS, 
teaching is designed to help children 
remember long term what they have 
been taught and to integrate new 
knowledge into larger concepts. This 
is checked well by staff and leaders. 
Leaders understand the limitations of 
assessment and avoid unnecessary 
burdens on staff or children. 

All Staff 

All Staff 

All Staff 

Class Teachers 

Class Teachers 

All Staff 

All Staff 

All Staff 

• Ongoing assessment of maths

• Daily teaching of mathematics

• Interventions for children identified as not making the expected progress in 
mathematics, particularly number

• Opportunities for teaching of mathematics identified in other areas within the 
EYFS setting

• Long term and medium term planning demonstrates a progression in 
mathematical knowledge and how this builds into larger concepts

• Ongoing assessments which inform future planning

• Use of manipulatives to build and apply understanding of number and patterns

• Adults have positive attitudes to maths and all areas of the curriculum and 
embed a ‘have a go’ ethos so mistakes are seen as an important part of 
learning.

• Opportunities to develop spatial reasoning skills across the curriculum. All Staff 

Staff create an environment that 
supports the intent of an ambitious, 
coherently planned and sequenced 
curriculum. The resources are chosen 
to meet the children’s needs and 
promote learning. 

All Staff 

Class Teachers 

Class Teachers 

Class Teachers 

Class Teachers 

• High expectations of learning behaviour established and reinforced

• Targets set for all pupils that are ambitious

• Inside and outside provision effectively planned for to provide opportunities 
for children to learn an ambitious curriculum

• Resources provided across the provision are based on pupils needs and 
interests

• Concrete and pictorial resources provided across the provision and where 
appropriate children are taught how to use these

• Environment reflects the current learning and support their independence All Staff 

The curriculum and care practices 
promote and support children’s 
emotional security and development 
of their character. Staff teach 
children the language of feelings, 

 Adults develop supportive relationships with children allowing them to learn
how to develop their own feelings and those of others.

All Staff 

 Curriculum allows children to learn about how to look after their own bodies,
including healthy eating and managing personal needs independently.

Class Teachers 
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helping them to appropriately 
develop their emotional literacy.  
Leaders and staff are particularly 
attentive to the youngest children’s 
needs. 

 Children have input in setting their own goals in school All Staff 

 Both the outdoor and indoor provision allow children to develop their physical
development through opportunities to develop gross motor skills and fine
motor control.

Class Teachers 

Staff give clear messages to children 
about why it is important to eat, 
drink, rest, exercise and be kind to 
each other. They teach children to 
take managed risks and challenges as 
they play and learn, supporting them 
to be active and develop physically. 

 Supported interactions with adults teaches children how to make good
friendships, co-operate with others and resolve conflicts.

All Staff 

 Embedded discussions around the importance of healthy minds and bodies. All Staff 

Staff provide information for parents 
about their children’s progress, in 
line with the requirements of the 
EYFS. They provide information to 
parents about supporting their child’s 
learning at home, including detail 
about the school’s method of 
teaching reading and how to help 
their children learn to read. 

All Staff 

Class Teachers 

Class Teachers 

Class Teachers 

Head of School 
SLT 

All Staff 

SLT 

• Continue to use Early essence to provide parents with information regarding 
their children’s progress

• Parents Evenings and reports

• Stay and Play sessions, including: reading & phonics, writing, maths, speaking 
and listening

• WOW cards to be shared between home and school to celebrate children’s 
successes outside of school

• Phonics information sent out to parents at the start of the year including how 
to support children at home

• Phonics books sent home with children each week

• Reading and phonics training sessions throughout the year

• Coffee morning with parents/carers strengthens their understanding of the 
importance of, and ways to, talk, play and read with their children.

Head of School 
SLT 

Children develop detailed knowledge 
and skills across the 7 areas of 
learning in an age-appropriate way. 
Children develop their vocabulary 
and use it across the EYFS curriculum. 
By the end of Reception, children use 
their knowledge of phonics to read 
accurately and with increasing speed 
and fluency. 

 Planning for all 7 areas of learning with children strengthening and applying the
prime areas

Class Teachers 

 Links identified across all areas within the provision Class Teachers 

 Ambitious vocabulary in all areas of the setting Class Teachers 

 Staff trained in how to use the ambitious vocabulary in their daily discussions
with children

Head of School 
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 Daily phonics and word reading All Staff 

 Phonetically decodable words, high frequency words and tricky words used
within all areas of the setting once introduced.

Class Teachers 

 Children independently investigate, being able to persevere if they encounter
difficulties. Children enjoy their achievements.

All Staff 

 Children embed new vocabulary in a range of contexts All Staff 

 When assessing CLL, knowledge of child’s home language is explored to
establish if there is a cause for concern about language delay.

All Staff 

 Children are taught and are secure in how to decode unfamiliar words by
sounding and blending.

All Staff 

 Children take part in daily phonics and all children participate by listening and
responding, and by practising and applying what they are learning.

All Staff 

Children are ready for the next stage 
of education, especially Year 1 in 
school, if applicable. They have the 
knowledge and skills they need to 
benefit from what school has to offer 
when it is time to move on. By the 
end of Reception, children achieve 
well, particularly those children with 
lower starting points. 

Class Teachers 

Class Teachers 

All Staff 

All Staff 

Head of School 
SLT 

• Graduated approach in reception to ensure children are ready for Year 1.

• Daily reading, phonics, writing and maths ensuring progress towards the skills 
children need to be year 1 ready

• Interventions for children who are not making expected progress

• Every child makes progress as a result of a strong partnership with parents, a 
secure foundation of learning in the planning stage, secure assessment and 
equality of opportunity.

• Adults are skilled and knowledgeable impacting on the best outcomes for 
children.

• The Early Years Foundation Sage Profile shows children have a GLD and this 
information is shared with year 1 teachers and parents.

Class Teachers 

By the end of Reception, children 
have the personal, physical and social 
skills they need to succeed in the 
next stage of their education. Most 
children achieve the early learning 
goals, particularly in mathematics 
and literacy. 

 Fine motor skills daily and in a variety of areas within the setting All Staff 

 Teaching of social skills daily through circle time activities, discussions with
children and planned activities

Class Teachers 

 Setting high expectations of learning behaviour and reinforcing this throughout
the year

All Staff 
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 Children are strong and independent learners as a result of positive
relationships with  others

All Staff 

 Children have confidence in their own abilities, persist, take turns and develop
a positive sense of self.

All Staff 

 Most children achieve the ELGs particularly in maths and literacy All Staff 

 Opportunities to develop physical activity enable children to pursue happy,
healthy and active lives impacting on their social and emotional wellbeing.

Class Teachers 

 Children learn the routines of back and forth talk and can apply this in social
situations with adult and peers.

All Staff 

Children enjoy, listen attentively and 
respond with comprehension to 
familiar stories, rhymes and songs 
that are appropriate to their age and 
stage of development. Children 
develop their vocabulary and 
understanding of language across the 
7 areas of learning. 

Class Teachers 

All Staff 

Class Teachers 

Class Teachers 

• Daily whole class reading sessions

• Discussions with children regarding the stories they have read or are reading

• Opportunities for role play around familiar stories

• Music area within the setting to include rhymes and songs

• Rhyme time to include rhymes and music Class Teachers 

Class Teachers 

All Staff 

All Staff 

All Staff 

• Music used within other areas of the setting as a way to teach children 
concepts

• Ambitious vocabulary in all areas of the setting and used within discussions 
with children

• Strong interactions with others allow good development of language

• Children learn the routines of back and forth talk and can apply this in social 
situations with adult and peers.

• Children are paired with partners encouraging them to discuss a question, 
problem or idea and agree a joint response, developing, listening, responding 
and confidence.

Class Teachers 

Children demonstrate their positive 
attitudes to learning through high 
levels of curiosity, concentration and 
enjoyment. They listen intently and 

 Concepts are taught in engaging ways that foster children’s  curiosity Class Teachers 

 Children are taught the skills of a good learner and demonstrate this
consistently in class

All Staff 
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respond positively to adults and each 
other. Children are developing their 
resilience to setbacks and take pride 
in their achievements. 

 Good oracy skills are taught to children in order for them to effectively respond
to adults and each other

All Staff 

 WOW sheets are used to celebrate successes Class Teachers 

 Resilience is celebrated and discussed within learning All Staff 

 Children learning from their mistakes is a daily discussion All Staff 

Children are beginning to manage 
their own feelings and behaviour, 
understanding how these have an 
impact on others. They are 
developing a sense of right from 
wrong. 

 Children are taught right from wrong as part of planned lessons within the
curriculum and through discussions of their daily experiences

Class Teachers 

Class Teachers 

All Staff 

Class Teachers 

• Children are taught strategies as part of the curriculum and their experiences 
within the classroom of how to manage their own feelings and behaviours

• Celebration of good behaviour and those that are learning through their 
mistakes

• Circle time sessions and daily teaching of the impact their behaviour has on 
others

• Children taught to speak to adults when they know that something is wrong All Staff 




